QOU Queensland Government
o —

PALMVIEW STATE SECONDARY COLLEGE B e
2026 ANNUAL IMPLEMENTATION PLAN 2,

Educational Achievement

~TRUST ~ CONNECT ~

~GROW ~
Implementation Plan — Engaging (with the) Curriculum through an Inclusive Learning Culture lens — in line with the Palmview Learning Community priority of Engaged Learners in Engaging Classrooms
co"ege Engaging Curriculum: Monitoring College Inclusive Learning Culture: Monitoring
H H 1 . ” g A ] Green —on track, Yellow — underway, Magenta — yet I'i orit 2 A S ; ] _ : Green —on track, Yelow — inderway, Magenta — yetto
priority We will embrace evidence of learning to inform our deliberate enactment and ongoing - fo commenge- P \ Sharpening our multi-tiered systemof supports (MTSS) we willenact intentional practices that CommEnie
Y ; : = ; . : erm 1 Term 2 erm 3 Term 4 ¢ 8 g . Term 1 Term 2 erm 3 Term 4
refinement of the intended curriculum with the aim to enhance studentagency of learning and recognise and value the diversity of our leamers to enhance the student-centred learning culture
cognitive engagement. where all feel known, accepted and inspired to achieve.
Link to Strengthen lines of sight, including a continuing focus on instructional leadership, to drive the improvement agenda. Link to Embed who/e—schoo{ programs and initiatives, including Positive Behaviour for Learning (PBL), restorative practices, and the Student
5 . t Learning and Wellbeing Framework (SLaWF), to support the college’s positive learning culture.
|mprovement Develop processes to quality assure the precise alignment of curriculum documentation, including high-quality assessment tasks, to improvemen
strategy: support implementation of the Australian Curriculum (AC) across Years 7 to 10. Strategy: Develop and systematically enact an attendance strategy to maximise learning days for all students.
Strategies v' Prioritise collaborative curriculum & assessment moderation_enacteq th rough.the “Lefarn/ng is our Work” cycle Strategies v Strength en ti_er i c_onsisten.t, relationship-centred universal practiqes
v" Deepen teacher knowledge to support their enactment of evidence-informed instructional cycles v Data-driven tiered interventions (attendance, engagement & wellbeing)
v" Enhance instructionalleadership capability via book study to supportinstructional design and student cognitive engagement v' Collaborative staff wellbeing & professional culture systems informing current and future workforce planning
Actions: Deliver equitable, engaging curriculum aligned to standards -
Develop assessment literacy across the community Resources Actions: connect with each learner by knowing them to develop TRUST Resources
Communicate what excellence looks like for each learner and their next steps
Collaborative Curriculum & Assessment Moderation: (high consistency, shared expectations, evidence-based curriculum refinement) HOD JS (new position) Strengthen Tier 1: Consistent, Relationship-Centred Universal Practices: (High-quality core practice to underpin MTSS) Learning Co-operative
v" HOD JSleads staff professional learning —Learning is our work (dataand moderation protocols, staff handbook) | Timetable allocations: v/ SS8S lead collaborative review of SLaWF to capture &refine college wide, house-based priorities and practices (T1) | Heads of Year (Yrs. 7 to 11)
v' Teaching teams undertake targeted use of college wide moderation protocols — with year level / subjectteams | o Staff PLUS Time v DP leads collaborative review of the PSSC Student Code of Conduct 2023- 2026 (T3) PBL >MTSS Committee
v PPT lead the enactmentofthe “Know, Do, Think" protocolto deepen staff and studentunderstanding of intended [ o  Symposium v' PPT lead staff capability development on College wide common agreement practices (DNA) including: Staff Wellbeing Committee (SWC)
curriculum / assessment. e Twilight Sessions o Explicitteaching and modelling of expectations and routines Year level teams
v Teaching teams embed markingguide informed learning intentions and success criteria into level 3 and lesson e L.L.O.Wplanning cycle o Embedding wellbeing check-ins and connection strategies Timetable allocations:
design for alignment and clarity of the intended curriculum and its enactment. o Use of predictable, positive behaviour language and de-escalation strategies e Symposium
v PPT lead targeted review of student work samples against marking guides to identify pattems, misconceptions and o Useofinclusive practices that value student voice e Twilight Sessions
curriculum alignment issues (CASW — protocol) v Setting Professional Goals Mangers support staff commitment to personal professional learning in this priority
v Teaching teams refinelevel 3 planning (unitplan, assessment tasks) based on learning evidence to enhance | Gurriculum Gateway Data-Driven Tiered Interventions (Attendance, Engagement & Wellbeing): (right datarright time — persanalise support)
student agency Teaching and Learning Hub v' SSS/ Year level teams use cyclic data reviews to identify students needing Tier 2 and Tier 3 support
Evidence informed instructional cycles: (short-cycle monitoring tasks / formative assessment, high-impact feedback, rapid response) Reading — Implementation v' Year level teams implement targeted interventions (e.g. Check In-Check-Out, small groups, attendance coaching, | Student Learning and Wellbeing
v Teachersimplement short-cycle monitoring/formative checks (e.g. exit tickets, quick writes, digital quiz, etc.). | Guide and Signposts SEL skill-building). Framework
v" Teaching teams use institute time to analyse student evidence and adjust teaching sequences. EFI Reading Modules V' Learning Co-operative team develop personalised learning and wellbeing plans for Tier 3 case managed students. | Jynior Secondary Engagement
v Teachers provide students with explicit instruction on interpreting feedback and setting next-step goals. | tjow [ eadership Works (Fisher v HoSES leads targeted staff knowledge buildingof early warning indicators to prevent escalation in targeted students. Conceptual Framework
v" Teachingteams integrate feedback loops that are timely, marking guide specific and stimulate improvement. | et. al.) Collaborative Staff Wellbeing & Professional Culture Systems: (well staff = well students = stronger MTSS = positive culture) Staff Wellbeing Framework
Instuctional leadership capacity to support instructional design: (research informed, common practice, HITS) v SWClead collaborative review of Staff Wellbeing Action Plan to capture & refine college wide processes (T1): behaviour.education.qld.gov.au
v" PPT undertake book study “How Leadership Works”in PPT to deepen instructional leadership understanding | The Pruning Principle (2024) o Regular staff wellbeing check-ins and respond to themes.
v Institute HOD reflections and presentations on studentengagement from PLUS time investment shared with PPT | Breakspear and Rosenbrock o Use of PLTs to share responsibility for student progress and wellbeing. The Pruning Principle (2024)
for enhanced awareness of impact across college o  Reduceworkload duplicationby clarifying processes, templates and expectations. Informs Workforce Planning | Breakspear and Rosenbrock
o Strengthen psychological safety, trust and shared problem-solving — awareness raising and reporting systems

v' Team engagement in EFI Reading modules commencing with Vocab to deepen cognition focus
Behaviour (practices we anticipate sesing ace whe orkir ) Behaviour (praciices we - é
Students: Students: \
v utilise the “Know, Do, Think”process to unpack learning intentions, v are following established routines with increasing independence,
v" know their current learning level, v demonstrating respectful and positive learning habits in classroom and college spaces,
v are using feedback to identify and enhance their next steps in learning, and v' noticeandrespond positively to the predictable, calm and consistent behaviours of adults enhancing their feeling of being safe,

v can track their progress against marking guides in their Learning Guarantee. connected and accepted at school,

Teachers: v' engaging in necessary tiered supports with increased ownership and follow through
v are gathering evidence of learning to inform decisions about deliberate teaching practices, class groupings and pacing, v showing progress through improved attendance, engagement and/or wellbeing
v' providing feedback that is marking guide specific, actionable and accessible to students, and V' seeking support from trusted staff when having trouble.

Teachers are consistent and persistent in their enactment of the college wide common agreement, our DNA by:
explicitly teaching and reinforcing expectations using college-wide consistent language,
building strong relationships by greeting, checking in and noticing positive behaviours (e.g. positive postcards),

v" enhancing visible thinking through college wide pedagogical approaches e.g. Learning Walls
v

v

v applying consistent approaches to student behavioural choices and de-escalation,

v

v

Teacher aides:
v/ are using evidence provided by teachers to target their supportin classrooms,
v prompt student engagement using success criteria, and the feedback provided,
v' share observations about student progress / misconceptions during debriefs.
Leaders:
v are monitoring the enactment ofthe“learning is our work”cycle to ensure teams have targeted time to analyse student evidence,
v' engaging in review of evidence of learning with teaching teams, performance team to determine target areas,
¥v" monitoring alignment between the intended curriculum and the enacted curriculum through learning walks and talks, and student
work-sample checks to shape instructional strategy refinement,
v' providing professional learning on feedback, monitoring of learning and student agency.

communicating with families in a strength based, solutions-focussed manner,
actively participating in PLTs, student support discussions and request for support (student/staff) processes,
Teacher aides are consistent and persistent in their enactment of the college wide common agreement, our DNA by:
v reinforcing classroom expectations using the common college wide language and routines
v building rapport with students through welcoming and warm, consistent interactions,
v supporting students to engage positively and independently with classroom and targeted small group tasks,
v alerting teachers to early signs of disengagement, anxiety or wellbeing concerns,
v actively participating in student support discussions and request for support (student/staff) processes.
Leaders are consistent and persistentin the enactment of the college wide common agreement, our DNA by:
ensuring Tier 1 expectations and wellbeing practices are visible, taught and monitored,
providing targeted professionallearning, coaching and modelling of relational, youth mental health and trauma-informed practices,
celebrating staff and student success through regular acknowledgements (shout outs, positive postcards, gratitude)
tracking tiered and disaggregated data (behaviour, wellbeing, attendance) for patterns and improvements,
coordinating external agency support and involvement as appropriate,
prioritising visible staff wellbeing initiatives with clear, consistent and supportive communication,
leading the culture of appreciation, trust and psychological safety,
monitoring staff feedback and refining systems to reduce unnecessary red tape / workload.

End of Year Success Criteria
Measures

End of Year Success Criteria
Measures
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